
 
 
 

 
 
 
 
 
 
 
 
 
 

At a moment when transgender young people have 
become objects of extraordinary legislative and 
administrative regulation, sj Miller’s We Refuse to 
Disappear: Resistance Amid Anti-Trans Education 
Policy asks educators a deceptively simple question: 
What will you refuse? Written for teachers, teacher 

educators, school leaders, and others navigating increasingly restrictive educational environments, 
the book examines how policies governing names, pronouns, curricula, bathrooms, athletics, health 
education, and public expression enter educational practice. Rather than stopping at what these 
policies prohibit, Miller turns toward what educators and students continue to make possible. 

The book is ambitious in scope. Following an opening chapter situating contemporary anti-trans 
education policy and introducing a “pedagogy of refusal,” Miller moves across mathematics, social 
studies, English language arts, physical education, theater and visual arts, science, and health 
education. This disciplined organization is among the book’s strengths. Gender is too often 
relegated to specific curricular spaces, as though it belongs naturally in literature or health 
education but remains extraneous to mathematics or science. Miller demonstrates instead how 
gender regulation reaches virtually every dimension of educational life. Each chapter follows a 
similar architecture: legislative and policy context, composite vignettes across educational levels, 
reflection questions, analyses of possible acts of refusal, and extensive resource collections. Miller 
describes the vignettes as composites assembled from “decades of ethnographic fieldwork, 
classroom engagement, reimagined news stories, and interviews with educators and trans*+ 
students across the United States” (p. 17). The cases let readers move between law as written and 
policy as experienced, while the accompanying strategies shift attention to what educators might 
do. 

I found myself reading We Refuse to Disappear as a working encyclopedia of pedagogical 
possibility. Miller has assembled an impressive repertoire of legislative trackers, research reports, 

We Refuse to 
Disappear: Resistance 
Amid Anti-Trans 
Education Policy 
 
Reviewed by Omi Salas-SantaCruz 

Written by sj Miller  

Teachers College Record Book Review 



 
 
 

professional organizations, podcasts, webinars, documentaries, curricula, and open educational 
resources. The book is particularly attentive to a question familiar to anyone engaged in teacher 
preparation: But how do I actually do this? Miller rarely leaves readers with critique alone. Tables 
organize refusals across grade levels and micro-, meso-, and macro-level action; scenarios 
demonstrate how educators might use curriculum, documentation, professional standards, 
institutional procedure, and collective action to preserve possibilities under constraint. In this 
respect, the book will be especially valuable in teacher education, where students often understand 
that injustice matters before they know how to respond to it professionally. 

The conceptual architecture is less fully developed. Miller defines refusal as a deliberate ethical 
response to systemic harm and a “praxis of protection and possibility” (p. 8), further describing it 
as generative, embodied, relational, and transformative. Yet refusal becomes remarkably capacious 
across the chapters. Affirming names, revising curricula, documenting administrative decisions, 
exercising professional judgment, organizing collectively, complying strategically, and directly 
resisting policy can all constitute refusal. This expansiveness invites a question the book never 
entirely resolves: What distinguishes refusal from resistance, care, affirmation, advocacy, 
professional ethics, or simply justice-oriented teaching? Greater engagement with the intellectual 
genealogies of refusal, including Indigenous and decolonial traditions, might have given the 
concept greater specificity without diminishing the book’s accessibility. 

A related tension concerns the political horizon toward which these refusals are understood to 
move. Miller organizes the book around gender identity justice, yet trans* and gender-expansive 
educational projects do not necessarily share a singular conception of justice. As I have argued 
elsewhere, divergent understandings of transness, ontology, identity, and embodiment generate 
distinct, and sometimes incommensurable, projects of trans* and gender equity and justice (Salas-
SantaCruz, 2021). Decolonial feminist, Black, queer Indigenous, queer of color, and transgender 
studies approaches may converge around particular interventions while differing substantially in 
their political and epistemological commitments. 

Gender identity justice is therefore one possible horizon, not an encompassing name for trans* 
justice. This distinction matters for a pedagogy of refusal: A student seeking institutional 
recognition, another refusing gender classification, and another pursuing cultural or gender self-
determination may all refuse oppressive conditions without refusing toward the same future. 

The composite vignettes raise a related methodological question. Miller is transparent that they 
combine ethnographic fieldwork, classroom engagement, interviews, and reimagined news 
accounts. Yet these are different forms of evidence, and their combination into seamless narratives 
sometimes makes it difficult to discern what kind of claim a vignette can sustain. Observation, 
testimony, publicly reported events, and narrative reconstruction can become indistinguishable. 
The vignettes work powerfully as pedagogical scenarios that invite educators to consider possible 
responses; their evidentiary status is less certain when they appear to document how a particular 
policy is experienced. 

Utah, where I teach, made another tension especially visible. Miller discusses Utah’s restrictions on 
flags and other symbols as part of a broader narrowing of expressive possibility. Yet 
implementation reveals something more unruly. HB 77 restricts which flags may be displayed on 
government property; it does not prohibit every representation of Pride or transgender imagery. 
Teachers therefore continue to carry forms of queer and trans visibility through everyday objects 



 
 
 

and adornment—rainbow mugs, cups, clothing, hairpins, and other representations that do not 
themselves constitute the prohibited display of a flag. Salt Lake City pushed this instability even 
further by adopting official city flags incorporating Pride, transgender Pride, and Juneteenth 
imagery, working through the statute’s allowance for municipal flags rather than accepting its 
intended disappearance of these symbols (Salt Lake City, 2025). The distinction makes clear that 
the law does not simply descend intact upon classrooms; it is interpreted, anticipated, over-
complied with, contested, circumvented, and sometimes turned against its intended political 
purpose. What appears legislatively as a ban on visibility may instead reorganize where and how 
visibility becomes possible. 

Curiously, Miller recognizes this instability elsewhere. Discussing an Alabama bill that never 
passed, Miller shows how anticipatory compliance nevertheless changed educators’ behavior: “It 
only needed fear” (p. 71). The inverse deserves equal attention: A law can pass without achieving 
the totalizing power attributed to it. Refusal may therefore occur not only in opposition to 
prohibition but within gaps between legislative intention, statutory language, institutional 
interpretation, and everyday practice. 

These tensions do not diminish the book’s considerable usefulness. Rather, they point toward 
questions opened by the pedagogical repertoire Miller has assembled. We Refuse to Disappear 
refuses to leave educators with diagnosis alone. I finished it wanting greater conceptual precision 
about refusal, greater openness about the multiple political futures trans* and gender-expansive 
students might seek, and greater methodological clarity about its composite cases. I also finished 
knowing that I will return to it with teachers and teacher candidates. For educators asking what 
remains possible under hostile political conditions, Miller has created an unusually rich place from 
which to begin. 
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